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: The American economic system is characterized by constant‘chahges ‘which
s T T T - % L.
o \ contribute to the cormléxity of_thehuorldwdf_uotk. T erception— — ——
O N £ T T A
O needs for making the transition from school &o zhe world of work conse ently
l\ \‘ \ = . N
—i is most’difficult. The difficulty is comnoundgd by the limited opoortunitie «t
'_‘ * s \ , . E: :r 4
fam youth\hare to adequately experience work—worlﬁ?contact. This problem has, km ¥
phasized tpe need for career educationfwhich fn bg 1mplemented within the ‘ b
5 . T - £
~ ~
existing scthl curriculum. s 7 ' o
i ’ =g ~ -
A model wag developed fot implementing career educat¥on' into an existidg / v
: 4 l. . . ) ‘ N
. » . { 4 N / 3

) ] ¢ %
curriculumayd is composed of four essential elements based upon a parceived

. need, The four elements are needs assessment, participation facilitation, cur-
> N \
. ) ricu design and implementation process. Each elément of the model ig"otal- ’
. \ . - .
ly dependent upon the completion of the compoagﬁgg:ﬁamp:isin each preceding .
LN 4——% —
, element, ?Eg/mggel was applied in the COOper ucational Service Agzencw
g )
-

. #1 (C.E.S.A. #1 is composed Qf fourteen school systems in six counties in .

—_ - ~

- rorthwestern Wisconsin). The model, as plied to two pilot school systems, )

was intended to servelas a guide for other school systems, "hrough apolication

-

the model was found to be v1able in implementing career education in n exist-

ing curriculum, - e
¢ .. - e ""\'
Development of attitudes and communications skills™is e ial to the pa

——

ticipation of parents, teachers and students in creating the curricular design.
1
|
|
\

Jieeds must be identified and satisfied in the implementation process. Evalua-

Y

\:7~ tion and follow-up should provide necessary feedkack ure am.acceptable
>
N

level' of implementation. It is recommended that others test the modél\i;r uge-

- ‘fulness and possible improvement. Further application should support it
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/ The purpose of this-presentation is to present a modLl thch wag ” Ao

. i o e
— "
=

utilized in desiguing ana implementing career educgtion wifhin ap exist . -

G

e ing R-12 cnrriculum The two of us who deyeloped the model seFved as
’ o consultants to a Title III project designed for'that purpose. _ N T a‘iu R
\ ~
* The American economic system is characterized by constant changes
4
) which contribute to the complexity of the world of’ work. Accurate per-

F

ception of the needs for making the transition from school to that world

&

of work, consequen;ly, is most difficult. The difficultyvis compounded \

by the i4mitedfoppoffuﬁifiéf‘youth have to a/eqﬁateiy experience work ™™ Ty

t p
world contact: This problem emp asizes the need for career education. \
Career education as a curricular content area HLs been‘broadly de-

P

fined. Hoyt provided thiS“aefinitioﬁ o
"Career education" is the totality of experiences through which
one learns about and Rrepar to engage in work as part of her

or his way of living.™ - : : e c . '

Py

-

Subscribing to tﬁat idea requires a school system to deVelOp spe-

“.

cific procedures for implementing career education within 1ts existing

~

‘curriculum. It is to this end that this presentation has been directed.

i\

-

1
B Y
The Model - 3 -7

>

The model derloped is compogbd of four essential elementa based ,,/””’—’—,T

o~ ) upon a perceizedﬂgggd,,_Ihe—éour‘éléments are Needs Assessment, Partici- \ .

pation Facilitation, Curriculum Design and Implemendijion Frocegs.? Each -
) Py . ) 4 -

lKenneth B. Hoyt, 'An Introduction to Career Education: A Policy 2 o
Paper of the U.S. Office of Education DHEW Publieation No. (OE) 75-00504,
Washington D.C.: U. S..Government Printing Office, 1975, pp 3= 4 )

1
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_ ponents qgmprising each prgceding elemept. The complete model is shown ///
s TR ,,,.’;_‘; I e - ,».-.—:-‘,— ___',.‘ B T e —— .. -_._'_’ - e ,,_4_,77/ ,,,,,
- graphically using a.concentric cir;ular design. It is assume at eval~ 7

Al

o]

he . appligation of the model[

‘ / G
Perceived Need™ ) T . )
- 7N ’ {
Any individual or group information, whether subjective oqxobjec—
tive, that ellicits concern regarding the school's success -in preparing -

people for the world of work may be identified as perceived'need. This /’///

perceived need may be applied generally or specifically to curricular

-

developmenf for career education. ’ .

-

Needs Assessment . v

. a
Needs assesstent applies to the collection and apalysis of data. N

The initiation of needs assessment results from e realization of a

assessed for the anea, the

perceived need. m this locusgi, needs a

community and pfesent as well ‘as er students(/ The concern, in the’

Participation FacNitation : : Y

:

Participation facilitation is the development.of attitudes and

communication skills of parents, students and teachers necessary for a
N e

team approach in the development of a’ career eéducation curriculumf///

)

Attitude development requires the ‘participants to become cognizant of the

L3

A - e . . 'z ’
need for career education. This is.accomplished by creating an awareness

- »

of the needs assessed from the regional unit, the local comfunity and the

students. In developing an attitudinal disposition toward career educa-

stion it is limportant that the participants understand that the career ed-

ucation curriculum being)developed will be unique in that it is baSed’gﬁf/f:::::‘“\
4 - |
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the needs assesément'for their Eggional unit, ,their local

v

N ! ¢ B - « |
the students. ' - {///// o0 ‘
‘ - The development of positive attitudes facjlitates the pérticipant's o
. g « -
‘ development of communication skills. ?Eg,ﬁzquisition of these communica-

\ -

T «Eiongékillé<fgbiii£;;ég the next ﬁhaéé’afﬂiizzmadél'_ -ricular Design.” T
Thesé communication skills enhance’fﬁe’procésses of listening and re-
\‘ sponding to each o;her in harmony. \ o ; ) | )
' !
S Curriculér Deéiggr . - - ' 3<, -

4 9

.- . . . L e S
The curricular desigh requires the participation of pareénts, cer- "////f

{ tificated staff, and studénts in dgveigpment of a philoscph?lg;;singngog,
needs identified. Those pa;EZEi;;ﬁté,ére identffieq\gs the School Career s
\ iete ; ‘ o . e ]
Education Committee. The philosophy developed Yeads to the identifica—~" ’
: : e -
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school system.

-

Implementation Process

ke

P

i

' ,////*/’Implementation is the utilization of the curricular design. The

rd »

implementation process involves (1) selecting materiel which are needed

to achieve the objectives of the curriculum, (2) carrying out necessary
communications between school and community, and (3) providing the in- '
service education activities which teachers need to utilize the curricu-

, lar design. The final step in implementation is (4) the eyalugpidﬁ*and

i : \ ‘ »
. '/follow-up. This evaluation is necessary for each step in the implemen-

tation process, but it is also necessary -to determine strengths and &eék-

nesses‘in the Curriculum Design, the Participation Facilitation and ‘the ° . ot

»
ES

N Needs Assessment. _The evaluation and follow-up, consequently, may

L -

"

6
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. : i
} init%ate a reentry of the model at the point of Perceived Need and may _
result~1n reapplication of the ﬁodel. oo A o .
_ T - . SRR N - - /\
Applicationi - N o

- 7T%e~eoaeeptualized-modal_was__appliid;tg=a%ei.___

’ implementing a K-12 career education curriculum in the Cooperative Educa-

tional Service Agency #1 (C.E.S.A. #1 is composed of fourteen school sys-

Cl

... tems in six counties in northwestern Wisco sin).2 The model, as applied

to two pilot school systems, was intended to serve as a guide for the re-

g /
. other school systems in the sgate of Wisconsin. Both pilot school sys-

. !
ommunities. One had a student populsption,

K-12, of approximately five hundred. The other had a K-12 Jtudent en~ ‘ ;

sen?atlve of the’ majdrity of ;hose in the C.E.S.A, #l rea. .

Perceived Need

Effective career deve .t activities in the schools of the area

.’ (
. . had been somewhat restflcted because of the general sparcity,pf fffffi;l/(‘*‘\\\ _

\ ]

/ 2
. tion and the iéglated conditiens—under which most of the people live.” A
RN

e =

review o§ the U.é. census figures indicated that C.E.S.A. ##1 area gener-

- rural and less educated than 1s the population for Wisconsin as a wholes
/ .

Out migration is the main factor causing the declining population within
/» e - - . P ) oo

241 'this area. The individuals:in the 15 to 44 age group/afe leaving this )

hse N

ally has had a declining population which is comparatively older, more ,

- area in relatively large numbers'to seek better job opportunities and to .

- . . -

., . -

\ - .

2this Career Educatidn;Project was: funded ‘by three Title III Grants- .
awarded through the Wiseonéin Department of Public Instruction, 1972~75 L

o . , e
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establish their families elsewhere.3 The educational need for which this

-
'

pfoject was designed was determined by area guidance counselors, citizen

~advisory groups, school admin

needs were expressed frequently at gatherings o1 counselorsanmd € E-S+Ax

Y .

¥

~
. tion: programs in C.E.S. A #1 and. relate tbem ‘to ‘expressed needs of/ the

[

#I'qsetings. ‘ T —

Needs Assessment
Thirty-three counseloriffrom fourteen school districts developed
0 /
el . el

the needs asseesment"program. Surveys were designed to (1) gather infor-

mation perteining to employment oppoftunities in)C.E.S.A. #1, (2) inves-

<af

" ares compile recent ;esearﬁh’p;ojects in C.E.S.A. #l (6) £ llow up

L

gradﬁetes from partlcipatfng school districts, and (7)° compile 1ist of

area agencies that could provide service and ;raiﬁi;; for ared students.

/
Surveys investigating the opportunities for employment /available in

~
-

the C.E.S.A. #1 area and the potential for exparided job o é;rtunities in
the 1970's resulted in an employer-directed questionnaire that follows
\ This questionnaire was designed survey all jobs

in C.E.S.A. #1 regardless of sex, race and age. Th 'obcupations surveyed

A /

covered the five counties of Ashland,.'Bayfield, Dduglas, Iron, and Sawyer.

DOT Classification.

It was found that the counties had a fifteen pefcent unemployment rate and
that the majority of job offerings were seas nel; i.e., mainly recreation;_

al and shipping.

A~

3oc ona],, Technical and Adult Education District No.417 Project
#102. opulation AnaI’Eis. . S— et i_i_______;~‘;:i,
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capston€ programs aval%ﬁble in C.E.S.A. #I’involved the development of a

i T 2 =
- gf//;y instrument sent‘to each schdbl in the C.E. S,A A arqa The;dis-

y career exploration program is -

S T e e e '~’"'r"";////"

that a capstone-course is a culminatlng course offered at the senior high -

school_level; a’career exploration course leads to, or might lead to, a

capstone program or the career objecéive of a student. It was found that

the number of course offe}ings of the4exploratory nature and the capstone
. courses varied widely ambng the fourteen school systems of C. E S A. #1.

, ///gest capstone courses were found in the larger schools. Eight of the”

- - ~

P i .
schools indicated that they.offered one or more capstone courses and that

/ a total of twenty-two capstone courses was offered. It should be noted
‘ ; .
that a student may enroll in more than one capstone course. Less than , .

seven percent of the students in grades 9-12" enrolled “in capstone cosyses.

There were 5018 students in grades 9-12 enrolled in éareer exploraﬁﬁgn .
\ 4 : I

. b /. .
more than one course, well over fifity percent of all high school students

’ s/

! . .
courses in C.E.S.A! #1. Considerigg that a student may be enrol}#ﬁ in -

L / -
in C.E.S.A. #1 are probably in some career exploration.course. ) -

A survey was conducted to study the vocational-technical education

| C 2
program in C.E.S.A. #1. This survey concentrated on the cou}ses avail-

L 3 i
> ¥
)

able through the vocational-technical schools in Ashland and quperior.

~

It was fouLd that a definite need exists for the two schools to expand
/

their offerings/into additional vocational greas. With the potential for ) .
/ " .

. . recreational occupations within the C.%(S.A. ?1 area, the schools should

L R . : N N
consider\training students in those caréers that are néeded. There @lso

was a definite need for more and varied short-term courses. Such areas .~

rd

. f . p
as restaurant work, filling station attendants, clerks, nurses' aides,

£
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. ‘ \\‘\ / /
' :‘ \\\ i r \{
. -7 - ) S ) '
- ' and ‘other similar ‘occupations provide the schools the oppoqtunity to ex- -
3 S | ; N /
' pand their short—term offerings. /////// d“)//// ~ _—
A . - A 77 .
«  The information gathered from existing research proJects seemed ‘to_ '. \\\\\
— . fall inte thé following_generaliclassifications: =
g . 1) /'School follow-ups including those of high school, and X
. vocational- technihal school. ( >/// $
7 / ‘ ‘ \
‘/////// 2) Community booster data and prognostications. ' '
- } < i
3) ‘State employment .services reports on jobs.
-~ . 4) Other sources. ’
" A survey of C.E.S.A. #1 students whongraduated fron~participating
school distriects was completed in.1964. pAnothér survey was conducted of
1968 graduates. Both reports were concerned with the foilowing general ,
questions: ‘ ' . - ‘ \\vf///,,///’////
'i) How magy/graduates ieavé tkis area? b ' |
e ' , X R BV
V”"'%i//what circnmstances involve the’decision‘of“those‘who'1eaye? " /
- 3) What type of education.and training did the graduates have
after leaving high school9 ®
4) What is the current employment status of the graduates?'
BRI « 5) What:trends are developing when comparing the 1964 report| 1
o ‘to the present study? .. . Y ;
// Partic1pation Facilitation 4
_: * ’ ‘/*"//‘
All of the counSelors within the C.E.S.A. #l area/met once a/month ///
: "
as a group. THe counselors were divided into three distinct groups; Fhe N F
. ‘ ‘ , o : IS N . zﬁ N 2
divisions Wereabased on the geographical relationsh 6f their own sph&ol J o
>
e

systens to the two selected K-12 sc ool systems. \pouhselors in each of | ,
theﬂthree groﬁps/y, given a condensed needs assessment report for the . ,;f/
selekted sohaol system in which they were organizing and leadingrdiscus- Z

-, l .
sionsr /;hiee Counselor Educators served as-consultants for the three,
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i

f//ﬂ !
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~

4

groups of counselors in helping pfépare them for organizing and leading

| ) [
discussions with teachers. from ]
S AN S —

PN

the‘thrEe\selected K-12 schogl systems.

- P B

Khich the counselors’here prepared were

e e e e

The specific competencies for

+

(1) organizing teachers into groups and explaining the needs for their

i

\\
\

el
\‘w

ceptions, and (3) facilitating the teachers'

: i
schooL systems as addreSSed from the needs assessment

(zzs}iéggning/to -
what is being said by the teache?s without reacting with their own P%f-,

discussions by use of re-

flectioh\énot by their own value statements).

L
[y

. @
\
After the cOunSelor training seséions, the counselors operated dis-

e,
g,

i

needs of the community and the school in relatioﬁ‘to cut\icula _bff rings.

PRENSSNRRRE L e e T N ¥ . X
. the needs for their schoolh;;st§g§as“assesfed (2)

seminars for the teachers in the two selected K-=19 school sysﬁems.
. e \%,'
niver31ty consultants observéd the counselors conducting the

be ol
¥
utilizéd.were (1) giving feedback that is acceptable and non»overpowering

cuss on

\l

.7

The thr
- ﬁ
8888107f for the teachers. The specific competencies which t

/ B

e counselors

- 3

W »

(i.e., it is clear, precise, and understood), (2) facilitative group .
h

skills that permit all of the teachers to be heard and assumptions t

l

R T IN

o be

"checkéd out, (i €., noting verbal and non-verbal cues), and (3) decisizgk - &
/ :

making skills (i.e., combining lists teachers have prepared for néeds of" *

their school and community and making tentative decisions about needs for ,

T ] ; o

t
their curriculum). ¢ A

The teachers in the two selected K-12.8 hool sy%tems led the stu-,

dents and parents within their own school systemS'in discussion on thq

»

/ g . .
L
" The' teachers conducted these sessions after, thfee or four months £ work o -
;/(./ ,/l

The counselors observed the teachers coﬁducting~

. o

with the counselors.

(

The&Specific competencigs that the tea’hers u

\ . .~ y
were (1) organizing students and their pareﬁts into\gro

these sessions.

Y

¥ and explainin

\} \‘%
st ning to what was
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e

b

——

7 ° i - C % ca- -
being said by the stidents and their parentg/without réacting with che%\

]

o o e - ~.
own perEeptions,,and 23) facilitating-the students’ 3 eir”pa§ents', ) ~
discussion by use of reflection (nGt by their owp value statements). .

* . : . ‘ h i ‘/
- - e -

——————————

v
4

~ H
al meetings‘werekplanned in each of the two pilo

~

‘SeGE?
dist;ic7

S -

. \

s for parents, teachers and“students to develop philosaphy and

obiectives LM@'e"fi'ng's“were held fo(_representa\ive<students, for

" repredentative parents, fdr teachers, and meétings were held for

J ' 1
bined groups of the representative parents, students and

combined group of parents, students and teachers has been identified as

"\.h\,

the School Career Education Committee" Each meeting was planned to
/

develop a statement of philosephy reflecting an understanding and com-

<
mitment to the cdnceptual ba§ts‘fer~a—career educatioi curriculum..

s&i“%l districts

“e

Meeting§ were planned in each of the*tgo pilot

—-—

v 23

l“
during which the specific objectives were developed based on the
. “ .

accepted philosophy. Subsequent meetings were planned for each of the

two pilot.school.districts during which EPe_Committee developed plans

for‘igplementing the accepted\objectives in the existing school curriculum.

‘e

* The

chool Career Education Committees im-the two pilot. .school

systems

ere successful in developing their philosophy, goals an

-

objectives for a caneer education curriculum.

,

,/’// their statements upon deliberation on their,phiiosophy\\

then were elaborated to identify desired’ outco‘és.

-

The Committee refined

The objectives
-

The two_( Committees went

through a similar experience.

The philosophy, goals and objectives de-

veloped for the school systems were stated in a similar manner although

they were develdped indepéndently by the two Committees for the tvo systems.




Implementation ‘Process

<

During the summér»mon%héf/three teachers from each of the two pilot

©

.schbol_gistricté were awarded contracts to design impiementation Strate-
’ - N +
gies based on the career education curriculum develo ed\Ey\the\Committee »

The teachers received gujdance and assistance from project difectorg\and

- - P \ N -
area counselors. Their work resulted in.a career eégcation guide for the — -

school system. 1In the fall, one meeting’.was plannqﬁ each month for each

" 3

of the two pilot school systems to assist teacﬁers,in utilizing the cur-

ricular design developed for eéch of the school systems. The summer-
contracted teachers, q?en, became the coordinators of the implementation
€

pro&ess for their respective school systems. At this time the?_assqmed~\~\\»

... the duties which

e project. Thege*Teachers assisted the siiiistin their school
—— ‘

.
4

N ‘ .
ying and>sglecting materiel, (2) planning for in-
’ ] R e ]
service education ag%ivggsrer= needed, desiEEIng a forum for commun-
\ . ' e - . )
ication, and (4) planning for evaluat®Qn and follow-Up.measures. -

S~

4
~._ Summary
\ R

' ﬁbé model, presented was found‘to\he viable in imp :y--ting’career

N _ '!’. N /41\

education into an existing curriculum. The model was conceptualized fIom

' ' _ R N
a perceived need. A need for development of a curriculum for career edu~ ™

7

-

cation was identified for a regional unit. The needs as%essment identi-

fied the lack of coordination of employment in the unit and the dissemi-
nation of career information for use by students._ It was found that the
. ‘\ *

curriculum needed development to reflect career ed_ucatioﬁeeds of &tudents

«

in the regional .umnit. ; : o ’}

The development of attitudeg and communication skills is essentia}'
. 7 . -
to the participation of pareamts, teachers and students in creating the

- o 13 *

-

-

A=
\

VAR

fﬁﬁgselors ﬁad’ﬁéf?ormed earlier for the coordina- -




. B

:’-L. - “/\7 h .
training and guidahce. T - ~

~ T~

\ ~ _
pnilosophy and related ob}ectives for the EEE;;: Coordihation is

—
“fequired at thi® stage to 1nsune that’ the objectives are stated in terms

?

of desired student duttomes and to insure that the objectives are appro-

priate t&zghe philosophy develope -7 - ' o
The plan for implemeptdtion requires coorafz/£10n~ef the objectives

~

of career educatlon with the ex1sting c ricul gfade Jevéfg/;;a
-/

subJect areas involved. The proqhgﬂfés and ;;sources ideq
/

be related to the existing curriculum in a maﬁﬁér that will result imn
achievement oﬂ'the\career education objectives. Evaluation must.be de-
/Gélobed consistent with the career education objectives. T s

. , - - " .'

The Implemegkation Process requires participation in identifying

ne#ds of the staff and the community tc §Epport the utilization of the
L v
career education currioulum. The evaluation,and follow-up should further

identify the needs and possible reentry into the model at one of~the

earlier stages“and provide support in the impIlementation étage.

a N -

¢ -

- \/
The authors recommend that others test the médel for usefulness and

improvement. Further application of the model should support itZE?pplfé
“

cation in urban as'well as rural settings.

.
]

e

{
The End '

\—«—*"m = \
-~ _Attitudinal"am skill develvpment facilitate the statement of a K

.-




